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ABSTRACT

This study determines those specific sccial studies
skills that high school social studies teachers believe students
should have developed as a result of their instruction in a kigh
school social studies program, and dirfferences in the importance
attached to specific skills between high school social studies
teachers classified as having a “high orientation" and those bhaving a
®*low orientation" to skills. A random sample of one hundred and fifty
Kansas high schnol social studies teachers were mailed a two part
questionnaire to measure the skills orientation and ranking of
skills. Findings indicate that the most important social studies
skills, according to the participating teachers, were the ability of
the high school student to distinguish between fact and opinion, to
discriminantly read rewspapers, magazines, and pamphlets, and to
apply problem/solving and critical thinking skills. Although the
skills orientation >f the two groups differed significantly the
degree of impcrtanc. attached to each specific skill by the "high
skills" and "low skills™ did not differ significantly. (SJM)
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The objectives or goals of social studies education have been
traditionally capegorized into the cognitive, affective, or skill
domains. Objectives in each category should coutribute to the
overall objective of social studies education; namely, the develop-
ment of effective citizens, or more explicitly the development of
the ability of each citizen to engage in a critical analysis of
puniic issues. It 1s the professional responsibility of the socizl
studies teacher to select the content, values, and skills necessary
for the attainment of this objective. Not to use all domains to
their maximum in attaining the overall objective of social studies
education is an abnegation of responsibility on the part of the
teacher.

Of all of the domains it would appear that skills have received
the least attention from social studies teachers. This presents
a strange paradox for as Jarolimek (3) states "perhaps much of what
the pupil learns in the social studies will wear thin or become
obsolete. But skills learned in school continue to be functional
indefinitely, or for as long as they are used." Indeed, "helping
young people develop and use skills effectively is one of the
central purposes of social studies education.” (2) In an ever-
changing world the value of skills instruction becomes increasingly

important. At a time of increased desirability there appears,
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ironically enough; to be 2 dicreasced emphasis placed by teachers

on social studies sxills. Morse (4) indicated that almost all

v iters whe have given attention to the problem of social studies
skills have championed their inclusion into the school program, and
have deplored the obvious neglect of the matter on the part of most
tcachers,

The failure of tcachers to include skills in their social
studics program may be due to tha fact that they are not certain
which skills are the major  or shared rcesponsibility of their subject
arca. In 1971 Orlandi (5) indicat.d that there is substantial
agreement among social studies cducators that many skills ought to
be developed but there are at the same time strong differconces of
opinion zbout which skills dcscrve the most cmphasis in the socizl
studies. Prcliminary to thce improvement of skills instruction in
the social studics is the nced to determine teacher perceptions of

the importance of specific skills for their high school students.

Statcecment of the Problem

Th:: purpose of this study was to detecrminc thosc social studics
skills considered to be most important to high school social studics
teachers. To fulfill this purposc answers woere sought to the
folidﬁing two questions: '
1. %hat arc the most specific skills that high school

social studics teachers believe students should

have dcveloped as a2 rcesult of their instruction in

a high school social studies program?

2. rre therce differnces in the importance attached to
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spceific €killes boetwe.n high school social studics

| tcachers classificd as having a "high oricntation to
[ skills™ and thos.: tcachcrs having a "low oricntation

to skills®?

Data Gathering Devices and Froccdurces

Subjects

A random sample of onc hundrecd-fifty Kansas high school sociel
studics teachers were sclocted to participate in the study. An
initial mail-out and two cubscquent follow-ups . securcd questionnaire
rcturns from onc hundrcd-thirty tcachers (87%). A total of onc
nundred-twenty questionnaires (80%) were completed corrietly; hince,
data from these questionnaires were utiliz:d in answering the

gucstions listed in the Statement of the Problem.

Instrumcnt

A two-part qucstionnairc was dceveloped to gather the data
neeessary for the study. Part I of the questionnaire purported to
dctormine the skills oricntation of the participating teachcrs.
Fiftcon ctatements related to the tcaching of social studics skills
were gleancd from rececnt litcraturc in social studics cducation,
The statements were randomly writtoen with cither a positive or
negative oricentation toward the teaching of skills, and placed on.a
Likert Scalc. A tcacher's score on the fiftcen items (range 75-15)
was uscd as an indiecation of his/hcr oricntation toward the
importancc of tvaching social studice ckills at the high school
level. All teacners (60) with scorcs above the median for the total
group were classified as having 2 “high skills oricntation'.

ERIC Conversely, those teachcrs with scorcs below the median were belicved
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to have a2 "low ckills oriuvntation'.

Two samplc quiatiormnire iteme 2re s follows:

1. The tezaching of cocial cwudics skills may be the
most importont contribution that 2 hish school
social studics teachor can make to his/her students.

2. Bucausce of the “knowloedge oxplosion” and thoe
rzpidly changing nature of Amcrican socicty socinal
studics skills arc morc important than over for
high school studcnts.

A1l items were so worded that o high degre. of content

validity weas maintainced.
A mcthod of itum analysis discusscd by Edwards (1) was utilized

to determine the extent to which cach of the fiftecen statemente
differcntiatced between the "high skills®™ and “low skills™ groups.
With this tochnique t-tests are usced to cevaluate the diffcerences
in the mcan rosponsce to cach attitude statement by the two groups.
There were significant differonces (.05 or greater) in the responscs
of the “high skills® and “low skills” to cach item on the question-
nairce. The c¢stimated roliability of Part I of tho questionnairce
was .83 as indicatcd by Kuder-Richardcon Formulz 20. The ability
of Part I to differentiatc "high skills™ and “low ckills groups
was substantiatcd.

Part II.of the questionnaire consistcd of thirty specific
social studics skills writtcen in the ferm of statements, and randomly
placed on 2 Likcert Scalc. The skills werce sclected for inclusion
in the study because of their frequency of mention in related
gocial studics literaturc. Tach participating teacher could indicate
the degrece to which they felt cach individuzl skill was important

to their stud:nts.
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Results

' Table 1 discloses the mean ranking of the importance attached
to 2ach social studies skill. Rankings of the total sample as well
as the ‘“high skills” and “low skills® groups are identified. The
ranking of skills by the total sample identified those skills
believed by high school social studies teachers to be most important
for their students.

according to the participating teachers the most important
social studies skill relates to the ability of the high school
student to distinguish between fact and opinion. Of near equal
importance to the teachers were developing the students ability
to read discriminately newspapers, magazines, and pamphlets, and
to apply problem-solving and critical thinking skills. It should
te obvious that several of the skills listed in Table 1 could
actually be identified as critical thinking skills.

Least attention in a high school social studies program would
be given by teachers to developing student skills necessary to
write essays, research papers, and term papers, speak with accuracy
and poise, and utilize parliamentary procedures.

A further perusal of Table 1 indicates the perceptions of
teachers regarding the importance of all thirty skills. It should
be noted that all of the skills have been identified as being
either the major or shared responsibility of the social studies
teacher,

The "high skills” and "low skills" groups did not differ
significantly in their rankings of the total liut of skills. A
Spearman rank order correlation coefficient of .825 was obtained

between the skill' rankings of the two groups. Although the skills
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Tstle 1, = 229n Namkings of Sceinl Studies Zitlls br Particioatine Teachers
As n result cf tne y .
{n hisa soneel M T224) Sa~nle® High Clallc 0w Skills
Jstudenst Sasuld ageveliop N2 sqills PR e
necescsar’: tlean Rark- w2an ank Cean Rank
®o distinguisn facs and oFizion 4.38 1.0 4.52 1.0 4.23 1.0
Apply protles-calving and eritisal
thinking 543313, ‘.3‘ 2.5 ‘050 2.0 4.17 505
To read wx"- cxsc:'z::‘.-u-xc'x rews=
4.34 2.5 4.47 3.5 4.2 2.0
listering an: oa:sr."i{-.._,-. 4433 4.0 4.47 3.5 4.18 4.0
o exazine material for contmdice
2ions ccnerg reacanadlisness,
and freeion Irsz vias. 4.28 5.0 4.40 5.0 4.16 7.0
To learn independensly. 4.24 6.0 ° 4.7 1.0 4.20 3.0
®o0 locate specific izfermation
or faterials. 4,22 7.5 ‘031 8.0 ‘.1? 505
To select rain 1deas and
. supporsing facts. 4,22 7.5 4.33 7.0 4.11 9.5
To su=ciarize nater:al. 4,21 9.0 .28 9.5 4.15 8.0
To listen ard observe with a
definite rurpoce. 4.18 0.0 4.28 9.5 4.08 11.0
To draw inferences and zake
generalizasicns fres 223ae 4.16 1.0 4,22 12.0 411 9.5
Po recogtize and analyze preraganda 4,12 12.0 4.38 6.0 3.8% 19.0
To work vith o%aess on com3itiees,
s3all grouzs, etc. 4,11 13.0 4.2 13.0 4.00 12.0
2o lwpo’.re..xze soluticns %0 probleas. 4.03 14.0 4.08 17.5 3.95 17.¢
To gat!‘.er facss frez field tnmips
and interviews. 4.02  15.5 421 16.0 3.98 13.5
To collect, evaluate and organize
infor=asicn arcunc 1 clearly .
defined tcpice 4,02 15,5 4,07 15.0 3.97 S0
To make oral and/or vrittea reports. 3.99 17.0 4.15 15.0 3.83 20.0
To select answers to cuecIiins :‘:‘c: .
materials hears, vie.ad, or read 3.97 18,5 3.97 23.0 3.98 13.5
To work with cocial studies books,
®.Ee, uSe {icle of contents, iniexes,
Mﬂ“ss. B 3091 1805 3.98 22.0 3.95 16.0
To take notes. 3.96 20.0 4.08 17.5 3.90 18.0
To arranss facts, eveats, and ideas
in seguence. 3.91 a.o 4.01 20.5 3.80 21.5
To ocusline ctecific topice %0 be
investigated. 3.88 22.0 4.01 20.5 3.75 25.0
To underssand tize end chronolegye 3.84 23.0 3.37 25.0 3.80 21.5
To interpret or ccastruct charts,
tables, CTApnse 3.83 2‘05 3088 24.0 3077 24.0
2o interpres +ictorial
zaterinis ani zaps, 3.83 4.5 4.17 14.0 3.48 29.0
T0 inzespret carzoons. 3.82 2.0 3.85 26.0 3.7  23.0
To develon a sensitivaty
to language. - 3.7 27.0 3.72 1.5 1.67 26.%
T0 unierstand parliazentary . )
)rocedu-e. 3065 2800 3-12 271.5 3.58 28.0
70 speak with accuracy and : ’ .
poice, 3063 29.0 3.53 29.0 3-67 2605
Urite ecrays, research p:pers. i
Q ters paperc, 3.40  30.0 3.37 3o.0 3.42 30.0
B *fanzines baced uron 1 f1vs toint (5-1) renle.
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orientation of the twc groups differed significantly the degree of
importance attached to each specific skill by the two groups did
not. It is interesting to note, howaver, those instances in which
the rankings differed markedly. For example, the ability to analyze
propaganda was rankcd sixth in importance to the teachers in the
“high skills® group, while it was only ninetcenth in importance

to the ¥low skills* teachers.

Discussion

It is hoped that schools interested in developing comprchensive
social studies skills programs would benefit from this study. A
rank-order listing of those skills deemed most important to social
studies teachers should prove useful. Teacher agreement on the
importance of specific skills is a nccessary first step in the
development of a skills program. Skills will be relegated to 2
position of ndary importancc unless some attempt is made to
determine which skills arc the responsibility of the high school
teacher. The need for more attention to skills instruction should
be obvious. If the skills identificed in this study arce important
to teachers then they surely must be included in 2n integral part
of any social studivs program.

It skould be cmphasized that any list of skills rcomains useless
until translated into specifics that can be accepted by teachers.
This study has idcentificd thosc skills decmed most important to high

school social s%udics teachers.
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